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Abstract
Speaking is one important skill in language learning. EFL students are sometimes
faced with problems, while speaking to their interlocutors due to the lack of sufficient
linguistic knowledge, and they have to quit the conversation. This study examines the use of
speaking strategies by some Iranian male and female EFL university students .The use of
these strategies was examined in relation to the EFL university students’ gender and their
proficiency level based on which, they were classified as low, intermediate and highproficient groups .A sample of 100 Iranian EFL students was randomly selected .The sample
consisted of students with different gender and proficiency levels. The questionnaire of
communication strategies use was administered. It included five main categories in 30 items
for speaking. The results showed no differences related to the use of speaking strategies by
EFL students and their gender. In relation to the use of speaking strategies by EFL students
and their proficiency levels, no differences were observed, either. The implications of this
study are discussed in this article.
Key Words: Iranian EFL students, communication strategies, gender, English proficiency
level
Introduction
Life today is extremely different from what it used to be .With the advent of so many
new technologies, machines and equipment, living has dramatically changed so that what was
impossible to do in the past and human beings could not imagine it has turned out to be a fact
today. These changes include transportation, communication, medicine, engineering, etc.
Concerning communication, it has become really easy and practical for human beings to
communicate with each other so that one can contact others within a few seconds via an email. Who could believe the practicality of this in the past? However, there still exists a
problem. English has been accepted as an international language among the whole nations for
communication so those familiar with this language can make the most use and benefits of
new technologies since the language explaining how to use them is English .The latest news
relating to the latest technologies are printed in English .English is spoken all over the world
,that is ,one can communicate easily with both native speakers of English and non-native ones
if she/he is proficient in English .As a result ,learning English is a must .In relation to learning
English language among different learners ,some researchers came to an agreement that some
learners seemed to be successful regardless of methods or techniques of teaching. They began
to see the importance of individual variation in language learning. Certain people seemed to
be endowed with abilities to succeed; while others lacked those abilities. This observation led
Rubin (1975) and Stern (1975) to describe “good “language learners in terms of personal
characteristics, styles, and strategies. Rubin (Rubin and Thompson, 1982) later summarized
fourteen such characteristics. (See Brown, Fifth Edition, p132-133).
During the past two decades, numerous second language acquisition (SLA)
researchers (e.g., Bialystok, 1990; Cohen, 1998; McDonough, 1995) have argued for the
effectiveness of learner strategies for learning and using a language. It is also believed that
learners can improve communicative proficiency by developing an ability to use specific
communication strategies that enable them to compensate for their target language deficiency
(e.g. Bialystok,1990;Dorney,1995).Communication strategies were typically divided into two
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types: achievement or compensatory strategies and reduction or avoidance strategies(see
Bialystok,1990;Dorney&Scott,1997;Faerch&Kasper,1983;Nakatani,2005;Tarone,1981).Using
the former type of strategies ,learners work on an alternative plan for reaching their original
goal by means of whatever sources are available .These strategies are regarded as “good
learner” behaviors. Using the latter type of strategies, learners avoid solving a communication
problem and give up on conveying their message .These behaviors affect interaction
negatively and are common among low-proficiency learners. However, as Clennel (1995)
pointed out, opinions diverge on what constitutes a communicative strategy, and researchers
in this field have used several competing taxonomies for communication strategies.
To sum up, researchers have seldom examined the effect of variables such as gender
and English proficiency level on communication strategies use in Iranian context. It is not
now obvious how effective these factors are on communication strategy use. There is not
much known about the extent to which individual and educational factors play a role in
shaping communication strategy use and how these communication strategies make a suitable
school syllabi to meet teaching and learning requirements.
Communication strategy use may be influenced by gender and the level of English
proficiency level. There is not much information about the extent to which these factors
influence on communication strategy use .People like Dornyei and Thurell(1991,1994)
,Faerch and Kasper(1983,1986), Tarone and Yule(1989) and Willems(1987) advocate
communication strategy instruction and recommend pedagogical guidelines and argue that CS
teaching is conductive to development of strategic competence.
The present study is an attempt to examine gender differences in relation to the use of
speaking strategies by Iranian male and female EFL students and the most and the least
frequently speaking strategies used by low-proficient and high-proficient Iranian EFL
students. To this end, the following research questions were formulated:
Research Questions
1. What is the university EFL students’ frequency use of oral speaking strategies?
2. What are the most frequently and the least frequently speaking strategies used by highproficient Iranian EFL learners?
3. What are the most frequently and the least frequently speaking strategies used by low proficient EFL learners?
4. Are there any significant differences in the use of speaking strategies between male and
female EFL learners?
Literature Review
This part reviews the impact of learners gender and language proficiency level on the
use of speaking strategies. The bulk of research on communication strategy use started in the
1960s and has continued up to now .Communication strategy use is here discussed with
reference to two variables: 1) gender and 2) language proficiency level .In addition, the
findings of studies into two specific areas are discussed.
An Overview of Language Learning Strategies
The word strategy comes from the ancient Greek word “strategia” meaning steps or
actions taken for the purpose of winning a war. The warlike meaning of strategia has
fortunately fallen away ,but the goal and directedness and control remain in the modern
version of the word (Oxford,1990).A given strategy is neither good nor bad ;It is essentially
neutral until the context of its use is thoroughly considered. What makes a strategy positive
and helpful for a given learner? A strategy is useful if the following conditions are present (a)
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the strategy relates well to the L2 task at hand, (b) the strategy fits the particular students
learning style preferences to one degree or another , and (c) the student employs the strategy
effectively and links it with other relevant strategies. Strategies that fulfill these conditions
“make learning easier ,faster, more enjoyable, more self-directed, more effective, and more
transferable to new situations”(Oxford,1990,p.8). Research in learning strategy (LS)
instruction indicates that strategy instruction may also facilitate language learning. For more
than a decade, there has been a growing interest in LS, including how to integrate strategy
training in language classroom. Learning strategies are specific actions ,behaviors, and
procedures involved in the process of learning .There are a number of definitions and
frameworks of language LS ,ranging from broad definitions (e.g., Wenden,1987)to more
specific characterization(e.g., Oxford& Cohen,1992). L2 learning strategies are specific
behaviors or thought processes used by students to enhance their own L2 learning. Learning
strategies can also enable students to become more independent, autonomous, lifelong
learners (Allwright, 1990; 1991). Yet students are not always aware of the power of
consciously using L2 learning strategies for making learning quicker and more effective
(Nyikos& Oxford, 1993).Skilled teachers should help their students develop an awareness of
learning strategies and enable them to use a wider range of appropriate strategies.
Definitions of Speaking Communication Strategies Adapted in the Present Study
Social Affective Strategies: They are related to students’ affective factors in social
context. In order to communicate smoothly, these learners try to control their own anxiety and
enjoy the process of oral communication. They are willing to encourage themselves to use
English and to risk making mistakes. They also behave socially in such a way as to give a
good impression and avoid silence during interaction. (Items 1-7).
Example: 1. I encourage myself to express what I want to say.
Fluency-oriented Strategies: They are related to the students fluency of
communication. They pay attention to the rhythm; intonation, pronunciation, and clarity of
their speech to improve the listeners’ comprehension .They also consider their speaking
context and take their time for the purpose of not sending inappropriate messages to their
interlocutors.
Example: I pay attention to the conversation flow.
Accuracy-oriented: They are related to the speakers desire to speak accurately.
These learners pay attention to the forms of their speech and seek grammatical accuracy by
self-correcting when they feel they have made mistakes. They want to speak appropriately
like a native English speaker even though this is not an easy job. Being conscious of accuracy
in speech seems to be another essential strategy for developing communication ability in a
foreign language.
Example: I pay attention to my pronunciation.
Negotiation for meaning while speaking: They are related to the speakers attempts
to negotiate with their interlocutors. n order to keep their interaction and avoid a
communication breakdown, interlocutors are expected to conduct modified interaction. These
speakers need to check listeners understanding of their intentions .They sometimes repeat
their speech and give examples of terms until the listener is able to figure out their intended
meaning .They also pay attention to the reaction of their interlocutor to see whether they can
understand each other.
Example: While speaking, I pay attention to the listener’s reaction to my speech.
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Compensation Strategies:
They are related to the speakers strategic behaviors or actions to create new words,
simplify the utterances by using key words, paraphrasing, use of body languages, and asking
for help from others.
Example: I use facial expression and gestures to help express what I want to say.
A Study Conducted on Speaking Strategy Use in Iran
Kabirzadeh Najafabadi and Tabatabaei (2012) conducted a survey on the application
of speaking strategy by Iranian EFL students learning English in one of the private English
teaching institutes in ran. A summary of their research is as follows:” Speaking is one
important skill in the field of language learning .The present article examines the differences
of using speaking strategies by Iranian EFL students studying English in one of the private
English Teaching Centers in Iran. To measure speaking strategies use, a questionnaire
received via internet was given to the students (16 male and 16 female). The aims followed by
this study are: 1-examining the relationship between the use of different speaking strategies
by Iranian EFL students and their self-evaluated skill level and gender.2-Differences
regarding the frequency of using speaking strategies among male and female students .The
results obtained in this study were analyzed through SPPS software. The results showed no
difference related to the gender and use of speaking strategies and the frequency of using
strategies was different among male and female students therefore communicativeexperiential strategies were among the most frequent ones used by both male and female
students and affective strategies were among the least frequent ones for male students and the
interpersonal strategies were the least frequent ones for female students .Also, there was a
relationship between the use of speaking strategies by the students and their self-evaluated
skill level. The pedagogical implications in relation to these findings are discussed in this
article”.
Methodology
In this part, the researcher elaborates on participants, instruments, procedure and data
analysis. Each of the relevant parts are explained in details, that is, the participants’
characteristics, the whole instruments to collect the necessary data and the ones to analyze
the obtained data from the participants are explained perfectly.
Participants
Participants in this study were 100 Iranian EFL university students studying English
at Islamic Azad University of Najafabad in Iran, who were randomly selected. Since gender
was an important variable in the present study, the researcher conducted the study on two
equal numbers of Iranian EFL students, that is, fifty male students and fifty female students
.The participants were studying English in MA and BA grades. The reason behind choosing
both BA and MA students lies in having proficiency as the mediatory variable. All the
participants in this study were of Iranian nationality. Their ages ranged between 21- 30 years.
Some of the students did not answer the items of Oral Communication Strategy
Inventory completely; therefore they were replaced by others. The participants in this study
had no experience of living abroad or in any English speaking country. Due to the equal
educational system for all the participants in this study and the participants not living in any
English speaking country, the researcher could feel confident that all participants of the
present study had experienced similar exposure to English.
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Measurements and Variables
The focus of this study was on investigating the use of speaking strategies by Iranian
EFL students studying English in one of Azad Universities in Iran. So, the researcher wanted
to see if there exist any significant relationships between using these strategies by Iranian EFL
students and their level of proficiency and gender.
Instruments
To collect data in this study, two instruments were used: 1- the OPT Test, Version
one (Oxford Placement Test) which is a standard and valid placement test for ranking the
students’ proficiency levels. This instrument consists of 60 multiple-choice items and each
item includes four answers, one of which is correct and the other three ones are distractors.
The test consists of two parts: part one (questions 1-40) and part two (questions 41-60).The
standard time to answer the whole test is thirty minutes. 2-the Oral Communication Strategy
nventory (OCS ) adapted from Nakataniś (2006) Oral Communication Strategy nventory
(OCSI), which has been designed for measuring the use of oral communication strategies in
EFL contexts. To check the validity of the OCSI in Iranian context , the researcher asked the
thesis advisor and six graduate students to review all the items carefully and provide feedback
afterwards. The researcher then revised the description of some items based on the received
feedbacks to make them more specifically and clearly stated for the participants to read and
comprehend. Also, before conducting the pilot study, eight EFL university students had been
asked to review the items to ensure that all the items were clearly understood. To sum up, the
OCS consists of two parts, the first part, that is, the EFL students’ biodata including their full
name and sex .The second part consists of thirty 5-point Likert-scale strategy items. The
categories for speaking strategies were as follows: social affective, Fluency-oriented,
Accuracy-oriented, Negotiation for meaning while speaking, and Compensation strategies. To
answer each item, the participants were required to select one out of the following five replies,
ranging from Never or almost never true of me marked as 1 point, to Usually not true of me
marked as 2 point, Slightly true of me marked as 3 point, Usually true of me marked as 4
point, and Always or almost always true of me marked as 5point.
Table 1. Item Replies and the Corresponding Scores in the OCSI
Replies
Never or almost never true of me
Usually not true of me
Slightly true of me
Usually true of me
Always or almost always true of me

Scores
1
2
3
4
5

According to Brown (2001), the researchers should avoid incorporating negative or
double negative questions while designing a questionnaire since this may result in
misinterpretation and confusion (p.47) .Also, the thesis advisor and the researcher thought
that strategies should be used positively to increase the success of interactive oral
communication. So, some items existing in Nakatani ś OCS were either removed or
transferred to other factors to suit the Iranian context under research.
Regarding the speaking strategies, the focus of the study was on the degree and
frequency of speaking strategies use among the low and high- proficient male and female
Iranian EFL university students so as to determine which speaking strategies were most
frequently used and which ones the least frequently used by ranian EFL university students
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and whether there exists any significant relationship between use of these strategies and the
students gender and language proficiency level.

Table 2. The categories and subcategories of speaking strategies used in the research
Speaking Strategies:

Social affective
Fluency oriented
Accuracy oriented
Negotiation for meaning

Speaking

Compensation

Procedure
The questionnaire was distributed among Iranian EFL learners in Najafabad Azad
University where they were learning English in January of 2014.The students filled out the
questionnaire at the end of the class when they could read them carefully and answer them
with care. It was required that each EFL student determined his/her sex and educational grade
on the top of the questionnaire. Then, they were required to mark their response to the option
that best explains their use of speaking strategies. In this part, all the participants expressed
the degree of their use of speaking strategies on a 5-point Likert Scale: from 1 for “never or
almost never true of me”, to 5 for, “always or almost always true of me” .There existed no
negative item in the questionnaire so the five-point Likert Scale for all the items were the
same. The OPT was administered to the students in another session since administering the
test and the questionnaire simultaneously might make the students tired and this could lead to
students carelessness while answering the test or the questionnaire. They answered the OPT
in 30 minutes.
Data Analysis
Data analysis was performed considering the variables gender and EFL learners’ level
of English proficiency .Descriptive statistics were calculated. The mean score and standard
deviation for each category and sub-category along with the results of independent group ttest was reported separately .The quantitative analysis of data was done using SPSS software
(Version 19) to find the significance of the difference between results if any, and the
frequency use of speaking strategies used by both high and low -proficient learners.
Data analysis and results
This part presents data analysis. In this part, the collected data are analyzed and
tabulated. As the data were collected by a questionnaire on a Likert Scale, the calculation of
mean score for each single item of the questionnaire was possible. SPSS software (Version
20) was used to this aim. Descriptive Statistics for Proficiency Scores of the Students was as
follows:
Table 4.1.The Results of Descriptive Statistics for Proficiency Scores of the Students
Descriptive Statistics
Dependent Variable: proficiency
Sex
group
Mean
Std. Deviation N
Males low
21.7778
2.53859
9
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intermediate
high
Total
low
intermediate
females
high
Total
low
intermediate
Total
high
Total

33.2727
45.6250
33.1800
19.5556
33.4138
43.6667
33.3800
20.6667
33.3387
44.4500
33.2800

3.71040
2.38672
7.74778
4.66667
3.97777
2.38683
8.65410
3.81945
3.80657
2.52305
8.17248

33
8
50
9
29
12
50
18
62
20
100

Table 4.1.shows the means and standard deviations of language proficiency scores for
both male and female EFL students classified as “low”, “intermediate” and “high-proficient”
and the number of each group is also given.
Post Hoc Tests were run for the groups classified as “low”,” intermediate” and “highproficient” in this study to see if the mean differences among the groups are significant. The
results of these tests are as follow:
Table 4.2. The Results of Post Hoc Tests for the Groups of I and J
Multiple Comparisons
Dependent Variable: proficiency
Scheffe
(I) group (J) group
Mean Difference Std. Error Sig.
95% Confidence Interval
(I-J)
Lower
Upper
Bound
Bound
intermediate -12.6720*
.96135
.000
-15.0632
-10.2809
Low
*
high
-23.7833
1.16657
.000
-26.6849
-20.8818
*
Intermediat low
12.6720
.96135
.000
10.2809
15.0632
e
high
-11.1113*
.92335
.000
-13.4079
-8.8147
*
low
23.7833
1.16657
.000
20.8818
26.6849
High
intermediate 11.1113*
.92335
.000
8.8147
13.4079
Based on observed means.
The error term is Mean Square (Error) = 12.893.
*. The mean difference is significant at the .05 level.
Table 4.2 shows the Mean Differences obtained via Multiple Comparisons and
indicates that the mean differences among low and intermediate-proficient groups are
statistically meaningful. However, no interaction between group and sex is found indicating
that the male and female groups did not differ significantly from each other.
The Results of Descriptive Statistics for Speaking Strategies Categories of the
Questionnaire
The results of descriptive statistics for speaking strategies categories of the
questionnaire were obtained and tabulated as follows:
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Table 4.3. The Results of Descriptive Statistics for the Five Categories of Speaking Strategies

Table 4.3 shows the means and standard deviations relating to the use of the five
categories of speaking strategies by the students classified as low and high-proficient EFL
students. The number of students using speaking strategies in each group is also given. The
use of speaking strategies by high-proficient EFL University students in a descending order
based on the obtained values shown in the above table is as follows:
Negotiation while speaking, accuracy-oriented, social affective, compensation,
fluency-oriented strategies.
The value of means for using each category of speaking strategies by high-proficient
EFL students shows that negotiation of meaning while speaking with a mean of 4.06 was
used more than the other speaking strategies and fluency-oriented strategy with a mean of
3.50 was used less.
The use of speaking strategies by low-proficient EFL University students in a
descending order based on the obtained values shown in the above table is as follows:
Social affective, negotiation of meaning while speaking, compensation, accuracy-oriented,
and fluency-oriented strategies.
The value of means for using each category of speaking strategies by low-proficient
EFL students shows that negotiation of meaning while speaking with a mean of 3.25 was
used more than the other speaking strategies and fluency-oriented strategy with a mean of
2.87 was used less.
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The results of Multivariate Tests for speaking strategies to find the relationships
between the use of speaking strategies and the students ’gender and their proficiency
level, if any.
Multivariate tests were run to see if there exists any difference in relation to the use of
speaking strategies and the students’ proficiency level as determined according to their OPT
Test scores and also the students’ gender which was one variable in this study.
Table 4.4.The Results of Multivariate Tests for Speaking Strategies

As table 4.4. shows, Wilks’ Lambda for gender is .967, with a Sig. value of .89
(which really means p>.05).Because our p value is more than .05, we can conclude that there
is not any statistically significant relationship between the use of speaking strategies by
students and their gender which is an independent variable in our study meaning that male
and female students have equally used speaking strategies.
n relation to the use of speaking strategies by the groups of students labeled as low”
and “high” according to their OPT Scores, as Table 4.11. shows the value of Lambda is
.837with a Sig. value of .36 and p>.05, so we can conclude that there exists no relationship
between the use of speaking strategies by students and their levels of proficiency.
Also, In relation to the use of speaking strategies by the male and female group of
students classified as “low” and “high” in our study, as Table 4.11. shows the value of
Lambda is .904 ,p=.523 ,with a Sig. value of .52 .Because our p value is more than .05 , we
can conclude that there exists no relationship between the use of speaking strategies by
students and the students’ gender and proficiency levels.
Summary, Discussion and Conclusion
This study aimed to investigate Iranian EFL university students’ use of speaking
strategies. Furthermore, the researcher of the study also examined the differences in speaking
strategy use between high and low-proficient students as well as male and female students.
This part concludes the study by first summarizing its major findings following the order of
the four research questions of the study, and then presents the pedagogical implications of the
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study. Finally, this part ends with the limitations of the study and suggestions for further
researches.
Summary of the Study
This section summarizes the major findings of this study to answer the four research
questions of the study listed as follows:
1. What is the university EFL students’ frequency use of oral speaking strategies?
2. What are most frequently and least frequently used speaking strategies used by highproficient EFL learners?
3. What are most frequently and least frequently speaking strategies used by low -proficient
EFL learners?
4. Are there any significant differences in the use of speaking strategies between male and
female EFL learners?
Speaking Strategy Use by Iranian EFL University Students
The value of Wilks ’Lambda for speaking strategy use by 100 EFL students in our
research is .505,p˂.05 and F=7.60 meaning that the use of speaking strategies by EFL
students is meaningful , that is, students reported using groups of speaking strategies
differently.
Most Frequently and Least Frequently Speaking Strategies Used by Iranian EFL
University Students
In relation to the use of speaking strategies by the students labeled as low-proficient
and high-proficient students based on their OPT scores in this study, the value of Wilks’
Lambda is.863, p>.05 and F =1.31meaning that there exists no significant relationship
between the use of speaking strategies by EFL students and their proficiency level. In general,
out of the five main categories of speaking strategies, some were most frequently and some
least frequently used by low and high- proficient students.
Referring back to Table 4.8., the descending order use of speaking strategies as specified
based on their means from the descriptive statistics for high-proficient students is as follows:
Negotiation of meaning while speaking, accuracy-oriented, social affective, compensation,
fluency-oriented strategies.
As it is clear, negotiation of meaning while speaking strategies are the most frequently
used speaking strategies and fluency-oriented strategies the least frequently used ones by
high-proficient EFL students.
Referring back to Table 4.8., the descending order use of speaking strategies as
specified based on their means from the descriptive statistics for low-proficient students is as
follows: Social affective, negotiation of meaning while speaking, compensation, accuracyoriented, fluency-oriented strategies.
As it is clear, social affective strategies are the most frequently used strategies and
fluency-oriented the least frequently used ones by low-proficient EFL students.
Gender and Speaking Strategy Use
In relation to the use of speaking strategies by Iranian EFL students and their gender,
no significant relationship was found. Referring back to Table 4.10., Wilks’ Lambda for
gender is .967 with a Sig. value of .89. Because our p value is more than .05, we can
conclude that there is not any statistically significant relationship between the use of speaking
strategies by students and gender which is an independent variable in our study meaning that
male and female students have equally used speaking strategies.
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Discussion
The purpose of this section is to discuss the results of communication strategy use by
100 Iranian EFL university students studying English in Najafabad Azad University who were
divided two equal groups of male and female students, that is, 50 male and 50 female
students. The data presented in this section was compared with those of similar studies
conducted by other researchers in the area of communication strategy use.
Results of the present study revealed that there exists no relationship between the use
of communication studies by EFL students and their gender meaning that both groups of male
and female students used communication strategies equally.
These results appear to match with some studies in Asian contexts. Kim (1995) found
that there is no significant difference on language strategy use between males and females in
his study on Korean adult ESL learners .In another study Lee (1994, cited in Lee, 2003) found
that there are differences in strategy use between the sexes at the middle school level, but less
difference or no difference can be observed as learners advance in their level. Again, Oh
(1996) in his study on fishery college students in Pusan found no relationship between sexes
and strategy use category preferences .He insisted that strategies were frequently used
regardless of sex.
Students’ proficiency level and its relationship with the use of speaking strategies
were examined in this study. The two groups of students labeled as low and high-proficient in
the present study showed no significant differences concerning their proficiency level as
determined based on their OPT scores and the use of speaking strategies. This result is in line
with Chen’s statement (2009) stating” Although speaking proficiency is related to the use of
oral communication strategies, no direct relationship exists between them”.
However, the descending order use of speaking strategies as specified based on their
means from the descriptive statistics for high-proficient students is as follows:
Negotiation while speaking, accuracy-oriented, social affective, compensation, fluencyoriented strategies.
As it is seen, negotiation of meaning while speaking is the most frequently speaking
strategy category used by high-proficient students. This implies that most students were likely
to rely on strategies that would help them negotiate the meaning of the speech with their
interlocutor while speaking English.
Fluency-oriented is the least speaking strategy category used by high-proficient
students.
This shows that high-proficient students in our study paid more attention to their
accuracy than fluency, that is; they tend to be more cautious of speaking correctly rather than
fluently. This finding is in line with the finding of Nakatani’s (2006) study indicating that
EFL learners seem less likely to use strategies that are geared toward helping them maintain
their fluency while communicating in English.
They also paid more attention to their interlocutors’ reaction to their conversation and
Behaved socially in such a way as to give a good impression and avoid silence during
interaction.
The above results are in harmony with Nakatani’s study(2006) in which students with
high oral proficiency level tended to use social affective ,fluency-oriented, and negotiation of
meaning strategies ,which are effective for oral communication, since students used them for
keeping the conversation flowing and for maintaining their interaction through negotiation.
They also paid less attention to compensation strategies .This result is in line with Poulisse
and Schils’ study (1989) who indicates that the most advanced subjects used fewer
compensatory strategies than the least proficient ones. The researchers reason that this result
is explained by the limited vocabulary of the latter, compelling them to resort more often to
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compensatory strategies. Chen (1990) and Tuan (2001) also indicated that high proficient
learners employed fewer CSs to convey meaning.
The descending order use of speaking strategies as specified based on their means
from the descriptive statistics for low-proficient students is as follows:
Social affective, negotiation of meaning while speaking, compensation, accuracy-oriented,
fluency-oriented strategies.
As seen, social affective strategies are the most frequently used strategies by lowproficient students meaning that they are very likely to have a high degree of anxiety while
communicating in a foreign language, so they pay more attention not to fluency but accuracy
to avoid making mistakes and losing faces in an English conversation.
Fluency-oriented is the least used speaking strategies by low-proficient EFL students
which is in line with the finding of Nakatani’s (2006) study that EFL learners seem less likely
to use strategies that are geared toward helping them maintain their fluency while
communicating in English. These students tend to be more cautious of speaking correctly
rather than fluently.
Compensation strategies were also used more frequently by low-proficient EFL
students .This is in line with Paribakht’s report (1985) stating that “highly proficient language
learners with richer linguistic knowledge of the target language tended to rely on linguistic
approach, while those with low proficiency level adopted a conceptual approach that does not
require specific target language linguistic or cultural knowledge to compensate for their weak
linguistic knowledge.
The fluency-oriented strategy category is the least used one by low and high proficient EFL students which shows that Iranian EFL students in Iran do not rely much on
strategy use to maintain their fluency while speaking English.
Conclusion
Speaking is one important skill in language learning. FL students sometimes, due to
lack of sufficient linguistic knowledge, have to give up conversation with their interlocutors
.To fill this gap, they can make use of some strategies while speaking to their interlocutors
called oral communication strategies .It has been, by some studies, proven that those EFL
students using these strategies will be better speakers and listeners. However, students should
be encouraged to take risks and to use communication strategies .This means that learners
should use all their available resources to communicate language without being afraid of
making errors (Yule and Tarone,1990).Not all communication strategies should be
encouraged .This consciousness- raising of some strategies is important for the following
reasons. First, communication strategies can lead to learning by eliciting unknown language
items from the interlocutor especially in the appeal for help strategy .Second, communication
strategies are part of language use .Even native speakers use communication strategies in their
speech and use time-gaining devices in order to keep the conversation going such as “you
know”, “what do you call it?”, and other strategies. Finally, the use of a communication
strategy is not an indication of communication failure; on the contrary, it can be a success in
compensating for the lack of sufficient linguistic knowledge. To sum up, EFL teachers, taking
the many advantages of using communication strategies into consideration, should
incorporate these strategies into their curricula. Incorporating such communication strategies
in the form of authentic materials such as giving directions, ordering a meal ,going to the
doctor and the like in the curricula can be to the students’ benefit to be better speakers during
an interactive conversation.
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Pedagogical Implications
Different studies have been conducted by various researchers in the field of oral
communication strategies. Some studies have examined the relationship between using these
oral communication studies by EFL students and some variables such as students’ gender,
proficiency level, motivation and some more. Some other studies have examined whether
these strategies should be taught to the students or not. Among the many researchers
conducted in this regard, most of them have proven the effectiveness of teaching these
strategies to EFL learners and making them aware of such strategies( Canale, 1983;
Nakatani,2005; Lee,2002;Maleki,2007).Based on the findings of this study ,university EFL
students regardless of their English proficiency levels used fluency-oriented strategies the
least frequently. Hence, teachers may consider helping students improve their communicative
skills and competence by using oral communication strategies in proper contexts.
Particularly, teachers should highly be encouraged to provide their students with
information of different types of oral communication strategies since the students may not be
aware of them and the potential effectiveness of these strategies on their English learning
.Dörnyei (1995) in an empirical study showed that focused CS instruction could contribute to
L2 development. By this, he supports a direct approach to teaching CS, and includes
awareness-raising in this approach. Rabab’ah (2005) argues that there are three reasons for
raising consciousness of some CS. First, the interlocutor, especially the appeal for assistance
strategy. Second, CS help the conversation continue. Third, the use of CS can help learners
solve their communication problems and achieve their communication goals (194).
Apart from making the students familiar with oral communication strategies,
University EFL teachers should attempt to incorporate communication strategies into
curriculum. They should incorporate different types of tasks in students’ curriculum by which
they can practice communication strategies so that they can improve their English speaking
skills in this way. Two-way tasks like situational information-gap activities may provide
students with semi-authentic communication contexts for potential use of communication
strategies. To do so, teachers should provide students with authentic materials in which the
students have to practice real life activities such as going to a doctor, ordering a meal in a
restaurant and the like. Such group works may promote students’ interests and motivation to
practice communication strategy use in real life situations of their own choices. On the whole,
suitable tasks should be in use to practice oral communication strategies.
Limitations of the Study
Although the present study led to exploration of some useful findings, there still
exists some limitations stated as follows:
First, the participants of this study were chosen from a limited number of EFL
students studying English in one university in ran the results of which certainly can’t be
generalize able to the whole Iranian EFL students studying English in universities and other
educational centers such as colleges ,English teaching centers and the like.
Second, in this study the relationship between the use of oral communication
strategies by EFL students and their gender was examined .This is while there exists some
other variables which might affect the use of oral communication strategies and being aware
of them can help to facilitate the students’ communication in the target language .Therefore
,the findings of this study cannot reveal the whole possible factors related to the EFL learners
use of oral communication strategies in learning English.
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Suggestions for Further Research
Despite the research findings and implications described above, this study is not
without limitations. However, this study can be enhanced observing the following
suggestions:
1-This study was conducted with 100 EFL university students in one of the Islamic
Azad universities in Iran .It can be conducted with a higher number of EFL students in other
educational centers such as English Teaching Centers the number of which has recently
increased in Iran.
2-The instruments for gathering data related to the use of communication strategies in
this study were only limited to one questionnaire so that other instruments such as
interviewing with students and the like can be in use to gather more information in this regard
for the purpose of better illuminating the research area.
3-In the present study only gender was examined in relation to the use of oral
communication strategies .This is while other variables such as students’ motivation in
speaking English, self-perceived English oral proficiency and the like can be examined for the
purpose of finding other factors affecting use of communication strategies leading to
facilitation of English language learning.
References
Bialystok, E., (1990). Communication strategies: A psychological analysis of second
language use. Oxford, England: Blackwell.
Brown, J. D. (2001). Using surveys in language programs. Cambridge: Cambridge
University Press.
Canale, M., (1983). From communication competence to communicative language
pedagogy .English for cross-cultural communication. New York: Longman.
Cohen, A. D. (1998). Strategies in learning and using a second language. London:
Longman.
Dörnyei, Z. & Thurrell, S. (1992). Conversation and dialogues in action. London:
Prince Hall International.
Dornyei, Z. (1995). On the teachability of communication strategies. TESOL
Quarterly, 29, 55-85.
Faerch, C. &Kasper, G. (1983).Plans and strategies in foreign language
communication .In Gilmore, (1985).Silence and sulking: Emotional displays in the classroom.
In D.Tannen &M. Saville- Torike (Eds.) Perspectives on silence (pp.139-164).Norwood, NJ:
Ablex Press.
kabirzadeh Najafabadi, Nasrollah & Omid Tabatabaei, 1392, THE IMPACT OF
GENDER AND SELF-EVALUATION ON THE APPLICATION OF SPEAKING
STRATEGIES BY IRANIAN EFL LEARNERS,  ادبیات و،اولین کنفرانس ملی آموزش زبان انگلیسی
 موسسه بین المللی آموزشی و پژوهشی خوارزمی, شیراز,مترجمی, http://www.civilica.com/PaperTELT01-TELT01_052.html
Karimnia, A., &Izadparast, R. (2007).On communicative and linguistic competence.
International Journal of Communication, 17,101-112.
Kim, Y.M. (1995), The effect of gender and learning context on the use of language
learning strategies, English Teaching, 50,331-345.
Maleki, A. (2007). Teaching ability of communication strategies: An Iranian
experience.Available online at www.sciencedirect.com.System 35(2007)583-594.
Nakatani, Y. (2005).The effects of awareness raising training on oral communication
strategy use. The Modern Language Journal, 89(1), 76-91.

International Journal of Foreign Language Teaching & Research – Volume 3, Issue 5, Spring 2014

24
Nyikos, M.1999.The effect of key backgrounds variables on high school learning
strategies .In: Oxford, R.L. (Eds.), Language learning strategies in the context of autonomy:
Strategy Research Compendium; Proceedings of the first annual strategy research
symposium. Teachers College, Columbia University, New York, pp.51-53.
Oh, J. . (1996), The effects of attitude and sex on the use of EFL learners’ strategies,
English Teaching, 51, 35-53.
Oxford, R. L. (1990). Language learning strategies: What every teacher should know.
New York: Newbury House/Harper & Row.
Oxford, R. L., & Nyikos, M. (1993). Variables affecting choice of language learning
strategies by university students. Modern Language Journal, 73(3), 291-300.
Rabab’ah, G.A., 2005.Communication problems facing Arab learners of English
.Journal of language and learning3 (1), 194.
Rubin, J. (1975). What the “good language learner” can teach us. TESOL Quarterly, 9,
41-51.
Stern, H. H. (1975). Fundamental concepts of language teaching. Oxford, England:
Oxford University Press
Tarone,E.(1981).Some thoughts of the notion of communication strategy. TESOL
Quarterly, 15(3), 285-295.
Yule, G., Tarone, E. (1990). Eliciting the performance of strategic competence.
Communicative competence in a Second Language. New York: Newbury House.

